(IM)Migration. finding home in new places

4 our own places of the heart" become more important as we become more
/™ mobile and more integrated in a global community. These places of the heart
also become more instrumental in shaping our thoughts and acts in politics
and private lives.

Excerpt

Washington’s Crossing

American iconoclasts made the painting a favorite target. They studied it with a
skeptical eye and asked, “Is this the way that American history happened? Is this the way that
history ever happens?”....But the painting also reminds us that size is not a measure of
significance. The little battles of the American Revolution were conflicts between large
historical processes, and the artist knew well what was at stake. He understood better than
many Americans that their Revolution was truly a world event. We shall see that
Washington’s Crossing and the events that followed had a surprising impact, not only in
America but in Britain and Germany and throughout the world.

Fischer, David Hackett. Washington'’s Crossing. Oxford University Press. Oxford, England 2004: 4; 5
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ﬁ '|EFF LIBMAN teaches English as a Second Language at Truman College in
.97 ! Chicago. Formerly, he was the executive director of the Tibetan Resettlement

° ﬁf:lf-al, Project-Chicago. Jeff has worked in the production of documentary
. . ‘programming for national public television, and is a singer-songwriter.
|

Excerpt

An Immigrant Class:
Oral Histories from Chicago’s Newest Immigrants

During my years at Truman College, | have experienced daily how the highest values of
our American melting pot play themselves out in such an inspiring and successful dance.
From cafeteria tables to small group discussions in classrooms, students from around the
world honor, respect, and wrestle with their diversity and what they can learn from one
another. Here in the humble halls of this community college, the diversity of ethnicity,
nationality, gender, religion, social customs, political ideas, and sexual orientation are not
ignored, but celebrated for how they can so greatly enrich our lives.

While the students | have worked with come from vastly different cultures, all of these
immigrants share the same human concerns. They are filled with hope and fear. They are
torn between the past and the future. They have experienced hardship and success. They
cherish family and friends. They want stability and opportunity to pursue their dreams. Their
stories may seem different from those who were born here in the United States, but they
share with all humanity these basic human qualities.

| believe that only when we stop to listen to each other can we recognize, respect, and
celebrate our similarities and differences. By doing this, we can reduce fear and mistrust and
embrace the diversity that immigration brings as one of our nation’s greatest strengths. In
some ways, we are all strangers. Seeing the stranger in ourselves can hopefully give us
greater compassion and understanding for the stranger in someone else.

-Libman, Jeff. Photography by Steve Kagan. An /mmigrant Class: Oral Histories from Chicago’s Newest
Immigrants. Flying Kite, Inc. Chicago, IL 2004 xiii
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Oswaldo Medina (26 years old)
Arrived: Febuary (5", maybe) 1995 from Mexico

| couldn’t stand to talk about Mexico before. Too emotional.

It's too emotional still for me. | spent four years without going
there, without seeing my family. It's really hard. | mean, | spend
my whole life with my family. I've always live with my family. My
whole life I've been sleeping under the same roof with my bother.
We sleep in the same bed and in the same room for 24 years. So,
we were really close. My family is a really close family. Everybody’s
right there, right there always. And it was really hard. It's really
hard to eave all your friends, everything you know, to go a country
that you don’t speak the language, you don't know the people, you don’t know the
customs. You just don't know what is gonna happen. You just go with the wind. And |
like I told you, | got here with a quarter in my back pocket, and it's really tough.

Amadou Tandina (27 years old)
Arrived: Sunday, March 9, 1997 from Burkina
Faso

Our city has a jumelage, like friendship
between two cities abroad, overseas with
Dreux in France, a small city at the southwest
of Paris. Every year there were French coming
from this town, and my father was the member
of the jumelage committee. So every year
when they came we connected, and | had lots
of friends with them. And what was really
amazing is that I've never put in mind that |
could go to Europe, or even the United States.

When | was about 12 to teenager, they come and some of them even stayed at our
home. Their parents came and learned how to cook African foods with my mom, and my
father was tailoring some clothes for them. And | was also learning how to tailor and that’s
how | connected with them a lot. And lately, when | got here, | started thinking | have all
these relationships, all these friends, and I've never thought that | could go, | could leave
Burkina Faso to go to Europe or even the United States, never. They never asked me, “Would
you like to live in France?” The questions also never came in my mind. | realized later on that
in my country, lots of people, they dream of going to Europe or going to the United States. |
didn’t have that feeling. It didn’t come in my mind.

-Libman, Jeff. Photography by Steve Kagan. An /mmigrant Class: Oral Histories from Chicago’s Newest
Immigrants. Flying Kite, Inc. Chicago, IL 2004:183; 2
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Lesson Plan

Oral Histories

Grade Level- 6" grade and higher

Oftentimes, those who travel from their homeland to a new shore, can take with them only a
few articles worn on their backs or carried in their arms. The common thread that binds all
who leave their home for a new location, is that they carry inside them the stories, customs,
and cultural identifiers that make their lives unique.

Different cultures employ an array of artistic expression to pass on their histories. These
include dance, painting, quilting, collage and murals, tapestry work, and of course storytelling.

By creating and maintaining an oral history, families are able to stay connected to their roots.
The younger generation can gain a clearer understanding of those who have gone before
them, as well as the sacrifices they made to ensure a better future for their family members.

The following activities will provide a jumping off point for exploring your own individual, oral
traditions, and may serve as inspiration to pass them on to your families.

The United States is a country made up of immigrants. Many of us find our family origins
around the globe and can trace the migration through the decades. It is important for each of
us to explore our own past, so that we may more fully contribute to future generations. If
there is not much known about your family history, you have the great responsibility and
honor to start shaping that history today.

Activities

Spend sometime outside of the classroom speaking to members of your family or conducting
library or web-based research about your cultural origins. Use the questions below to begin
your investigation.

e How many generations of your family have lived in the United States?

e What caused their migration to the Unites States? Was there a specific historical,
political, religious, or cultural shift that caused your ancestors to leave their
homeland?

e What challenges did they face when they arrived?

e How did your family travel to Chicago? What advantages or disadvantages did they
face upon their arrival?

As you begin to learn more about your family history, talk to as many people and consult as

many resources as you can to get differing points of view. Spend some time focusing on the
historical context of the time your family made their way to the United States.
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Creating a Collage

Using old newspapers and magazines, cut out images and words that have meaning to your
personal history.

Choose a background piece on which to mount your collage images that is specific to you
personally. This could be a flag, a particular textile native to your culture, a building material,
an object found in nature, a map, or anything that has significance to you.

Once you are finished, share this with your classmates. You will find that you narrate your
way though more of your past than you may have first expected once you start to explain the
significant images. Once you begin to explain the importance of the images, you will be the
narrator of your own oral history.

Favorite Object

Choose an object which has great personal meaning to you as it relates to your family. This
could be a treasure passed on from generation to generation, a traditional piece of clothing, a
photograph, a reminder of childhood, or any number of other possibilities.

Step 1: Create a list of adjectives that describe the object, both physically and symbolically.

Step 2: Write a brief story from the point of view of the object that chronicles its journey
through the years, and describe the time it has spent in your care.

Step 3: Explain the significance of your chosen object, feelings about the object, or what it
reminds you of.

Whose Story is This?

This activity involves group work, and therefore may take a planning period and a sharing
period depending on the size of the class. To begin, the class should divide into groups of
equal number (about four people per group will work best).

Step 1: Each member of the group will share a brief one- to two-minute story about an event
in their family life. The theme should have to do with relocation, or new do beginnings.

Step 2: The group will then pick one of the four stories told that they will then share with the
class. Each small group member will take a turn telling the exact sarme story to the class.
There may need to be slight alterations to account for gender or other personal details; but
the spirit of the story should remain largely the same.

Variation: Due to numbers of people in the class it may be necessary for the group to
only tell the story once. They can take turns telling brief segments of the story in order to
speed up the process.

Step 3: The class will then be given the opportunity to ask one question about the story to
each of the tellers.
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Step 4: Together, the class will then decide who they think is the author of the original story.

Step 5: Once the identity of the storyteller is uncovered, a brief question and answer period
may be appropriate.

Questions for Consideration:

What indicated to you who the real storyteller was?

Which tone of voice or inflection changes seemed authentic?

How did the various narrators create vivid images or characters in the story?
What images stood out most in your mind?

How do stories such as these affect our own oral histories?

—
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Standards:

English Language Arts
e 2D - Understand the skills and strategies involved in listening for various purposes
and audiences, incorporating knowledge of English grammar and mechanics, and the
critical analysis of written work in terms of organization, clarity, and style.
e 2F - Understand the skills and strategies involved in speaking to audiences for various
purposes: information, persuasion, and entertainment.
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Interview

Neighborhood Writing Alliance

The Neighborhood Writing Alliance (NWA)
provokes dialogue and promotes change by
creating opportunities for adults to write, publish,

and perform works about their lives. NWA
believes: the arts are integral to enriching
the lives of individuals, strengthening
communities, and improving society at
large; its workshops, which are held in
communities facing social and economic
challenges, reflect the ethnic, racial, and
economic make-up of the neighborhoods
in which they meet; and in addition to
encouraging artistic excellence, its
workshops and publications encourage
open discussion and create public forums
for sharing ideas and opinions, with a
belief that respect for self and others
advances tolerance and understanding.

Through writing workshops, publication of
the Journal of Ordinary Thought (JOT), and

readings and events, the Neighborhood
Writing Alliance provides ongoing
opportunities for adults in Chicago’s
underserved neighborhoods to engage in
the literary arts. Participants in our
workshops draw from personal experience
to create narratives and poems and,
through both writing and discussion, often
connect these experiences to larger social
issues. /OT reflects and amplifies the
strength, thoughts, and ideas of Chicago’s
underserved neighborhoods to a broader
audience, as do our readings and events.
JOT is distributed for free to the writers
and their neighborhoods and is sent to a
subscriber list, the media, and policy
makers.

Who is your main audience? Who do you hope to influence with your work?

Through our writing workshops, which meet weekly in public libraries and social service
agencies, the Neighborhood Writing Alliance (NWA) brings together adults to write
about and discuss experiences from their everyday lives. Our writers include those who
have stories to tell, but too often aren’t heard: those in adult education programs,
people with disabilities, and recent immigrants. Our workshops bring together long-
time Chicagoans alongside those who have recently come to the city; seniors who write
about their grandchildren sit across from twenty-somethings who recount stories from
their grandparents; those struggling with substance abuse, poverty, and discrimination
at a table with others who are well-established local writers, teachers, and professionals.
Our partners extend our reach to individuals in adult education programs, formerly
homeless women, and recent immigrants from Mexico.

People who read the Journal of Ordinary Thought and come to our performances are
passionate about powerful writing and want to learn about and understand the issues,
thoughts, and concerns of everyday Chicagoans. Through our work, we hope to

Chicago Humanities Festival, 2005 22



(IM)Migration. finding home in new places

influence entire generations using literature, writing, and the humanities as tools that
help us address social and economic concerns.

How can your work in the humanities help to create a more complete dialogue
between peoples of different cultures?

Conversation is most fruitful when people are brought together around an idea, and
given a comfortable space in which to talk. Using their own writing and stories as a
starting point, adults in our workshops take part in dynamic conversations about writing
and issues that they care about. Our writers learn from each other as they share ideas
about family, community, relationships, race, ethnicity, sexuality, work, and economic
hardships.

Workshop Leaders also share examples of writing by a wide range of authors. Reading
pieces by authors such as Maya Angelou, Martin Espada, Luis Rodriguez, and Naomi
Shihab Nye encourages participants to connect their own ideas and experiences to
literature and history. Through literature and storytelling participants can learn about
the lived experiences of people from varied cultural, religious, and socio-economic
backgrounds, and often touch on realizations about themselves.

The writings that are published in JOT, writings by writers in the workshops, take this
dialogue to a wider audience, and we hope people (like you!) will continue the
conversation. They offer perspectives that you might not read in other places, and often
paint a different vision of Chicago neighborhoods than ones portrayed in mainstream
media.

What do you want people to think about when they see and listen to “Finding A
Way” (NWA'’s Festival project)?

As in our writing workshops, we believe that when /OT writers share their work with
others, those in the room can become part of a greater conversation on the issues
addressed in the work. We hope that audience members are affected by the stories and
accounts of everyday experiences they'll hear and that they will begin to think about
matters such as homelessness, immigration, and what it means to coexist with people
of different faiths, customs, and worldviews. Conversely, we would hope that our writers
are given something to think about through audience members’ feedback/questions on
“Finding A Way.”

As a society how can we better educate adults in the humanities? Who should be
the stewards of this education?

Adults need opportunities to come together and learn from the humanities through
classes, workshops, and performances. Too often these opportunities are out of reach
to people who can't afford or get to them. As the writer and critic, Raymond Williams
tells us, “Culture is ordinary.” It can and should be a part of every person’s everyday life.
Cultural organizations can help make sure that happens by making their programs
available to everyone, and publicizing to wide audiences.
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What words of encouragement would you like to pass onto the students who
will participate in the festival?

Take advantage and see and experience as much as you can. One of the great things
about living in the city is the variety and abundance of things to see and do. Also, don't
be afraid to take part in something that you're unfamiliar with and to ask questions.

Learning about the lives and experiences of others allows you to broaden your scope of
reasoning, understanding, and perception.

Every issue of /OT ends with the phrase, “Every person is a philosopher.” And every
person, of course, includes youl!
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Susan Meiselas: Collecting Visual Histories. The award-
winning Magnum photographer and MacArthur Fellow,
discusses her stunning visual accounts of the people of both
Kurdistan and the Bailem Valley, Indonesia. In her work on the
Bailem Valley, Meiselas pieces together encounters with the
indigenous Dani people from the nearly six decades since their
"discovery" by the West.

In 1997 Meiselas published, Kurdistan: In the Shadow of History, a
book that investigates the history of the Kurdish people through
photographs and oral histories. The book is a part of a larger
project, including a website (http://www.akakurdistan.com/),
which provides the “opportunity to build a collective memory with a
people who have no national archive.”

Susan Meiselas has chronicled
resistant movements and civil war in
Nicaragua, El Salvador and Chile
since 1981. Her work has appeared
in 7ime, the New York Times and
Life.
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http://www.magnumphotos.com

http://www.magnumphotos.com
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StoryCorps

There are a number of ways a story can be told. Everyday, people express themselves
through music, dance and the written word. What the StoryCorps project aims to do is
capture the American experience through the art of oral history. Inspired by the Works Project
Administration (WPA) of the 1930s, StoryCorps is a project that builds upon its predecessor’s
vast collection of oral-history interviews. The idea is simple, one or more people go into a
sound booth and with the help of two StoryCorps facilitators, they are able to talk about
anything they wish. Sometimes people reminisce about loved ones who've passed; others are
interviewed by friends and family. Often, the interviewer and interviewee come out of the
booth with a new understanding of themselves, of the other person and with the intimacy of a
shared experience. The project offers many the chance to ask the questions that they don’t
always get to ask, whether it is of someone else or of themselves.

Permanently housed in New York City, StoryCorps has collected thousands of
interviews since its debut in October of 2003. Yet, what founder Dave Isay wants to
accomplish is something more inclusive of the stories that can be found outside of that city.
Enter the StoryCorps MobileBooth. In May of 2005, StoryCorps decided to take their mission
on the road with the MobileBooth East and the MobileBooth West. These traveling recording
studios feature sophisticated sound equipment, dim lighting and the chance for people
across the nation to tell their stories. While the MobileBooths offer the subjects a compact
disc recording of the interview for their personal records, the conversations are also being
housed at the Library of Congress’ Folklife Center. In addition, clips from some of the
recordings can be heard on National Public Radio.

StoryCorps .

o B #

http://storycorps.net/

While the MobileBooth East has already left Chicago, you can still catch it at other
locations on its tour. If that isn’t an option, StoryCorps.net offers simple suggestions about
how you can record an interview on your own. The sophistication of the MobileBooth
facilitates an exercise that can change the way you think about yourself and your world. In
doing so, by becoming more grounded in your own home and history, you can become a
more active global citizen. It is only in understanding ourselves and our home base (whether
it is your city, country or family) that we can begin to understand others.

Recording oral histories holds a unique place in our increasingly visual society.
StoryCorps hope to fill that space by continuing to expand their collection of recorded
interviews. This is to be accomplished with the introduction of another permanent booth, like
the ones in New York. StoryCorps is exploring the possibility of placing a booth in Chicago
that will be dedicated to Studs Turkel, who has spent much of his career telling the
extraordinary stories of everyday people.
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The Translators

“The gifted translator is an alchemist who changes a piece of gold into another piece of gold.”
- Renato Poggioli

Jay Rubin

John Cullen

Clare Cavanagh

slavic.northwestern.ed

Edith Grossman

www.sas.upenn.edu

Jay Rubin, John Cullen, Clare Cavanagh and Edith Grossman: The Trans/ators. Jay Rubin
has translated four novels by internationally renowned author 'Haruki Murakami. Rubin is the
also the author of Haruki Murakami and the Music of Words, an in-depth analysis of
Murakami's life as well as a critical analysis of his work. He is a professor of Japanese
Literature at Harvard. John Cullen is a distinguished translator of the works of authors such
as Yasmina Khadra, Susanna Tamaro and Alessandro Barbero. Clare Cavanagh is an associate
professor of Slavic and Gender Studies at Northwestern University. Cavanagh has received a
Guggenheim grant and the PMLA William Riley Parker Prize for her translation of Russian and
Polish poetry. Edith Grossman is an award-winning translator of Spanish language prose and
poetry, most notably the works of Gabriel Garcia Mérquez.
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Metamorphoses. Seven Translations

Allen Mandelbaum
(Harvest/HB)J, 1995)

My soul would sing of metamorphoses.
But since, o gods, you were the source of

these bodies becoming other bodies, breathe

your breath into my book of changes: may
the song | sing be seamless as its way
weaves from the world’s beginning to our
day.

Charles Martin

(Norton, 2005)

My mind leads me to speak now of forms
changed into new bodies: O gods above,
inspire this undertaking (which you've
changed as well) and guide my poem in its
epic sweep from the world’s beginning to
the present day.

A.D. Melville
(Oxford, 1998)

Of bodies changed to other forms | tell;
You Gods, who have yourselves wrought
every change, Inspire my enterprise and
lead my lay In one continuous song from
nature’s first Remote beginnings to our
modern times.

Horace Gregory
(Signet Classics, 2001)

Now | shall tell of things that change, new
being Out of old: since you, O Gods,
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created Mutable arts and gifts, give me the
voice To tell the shifting story of the world
From its beginning to the present hour.

David R. Slavitt
(John Hopkins University Press, 1994)

Bodies, | have in mind, and how they can
change to assume new shapes—I ask the
help of the gods, who know the trick:
inspire me now, change me, let me
glimpse the secret and sing, better than |
know how, of the world’s birthing,

the creation of all things from first to the
very latest.

Mary M. Innes
(Penguin Classics, 1955)

My purpose is to tell of bodies which have
been transformed into shapes of a different
kind. You heavenly powers, since you were
responsible for those changes, as for all
else, look favourably on my attempts, and
spin an unbroken thread of verse, from the
earliest beginnings of the world, down to
my own times.

Arthur Golding
(1567)

Of shapes transformed to bodies straunge,
| purpose to entreate; Ye gods vouchsafe
(for you are they y wrought this wondrous
feate) To further this mine enterprise. And
from the world begunne, Graunt that my
verse may to my time, his course directly
runne...
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Excerpt

A Song and a Mistake. Eric Ormbsy on the translations of
Ovid’s Metamorphoses

Just what was Ovid’s crime? What offense did he commit that prompted Augustus, in
8 A.D., to banish him, for the rest of his life, to Tomis on the Black Sea? Ovid himself alludes
to Carmen at error, “a song and a mistake.”....Could his phrase be merely his clever, if
poignant, way of hinting, not at any one poem or misdeed, but at everything that made him
Publius Ovidius Naso, the toast of Rome: successful and popular poet, bon vivant, and
recklessly candid lover?

The qualities of Ovid the poet which may have irritated Augustus, but which have
delighted and charmed readers for two millennia, shine forth beautifully in the new translation
of the Metamorphoses by the superb American poet Charles Martin.

Ovid has been so often translated that it would be easy to compile further
comparisons with Golding; Horace Gregory, Rolfe Humphreys, and David Slavitt, to mention
but American poets, have produced excellent renditions. But in all candor, in reading reviews
of translations, I've always found it tedious, and rarely edifying, to pore over snippeted
samples of the same passages, laid out like dead babies on autopsy slabs. Excerpts can only
suggest the quality of a translation of so long a work as the Metamorphoses; one translator
may succeed in a given passage which another translator fluffs and yet the latter’s version
may be better as a whole. My purpose here, in any case is not to use Golding as a stick with
which to beat Martin, or vice-versa, but to ask which version is the more truly Ovidian and
why, quite apart from their intrinsic literary merits.

It would be absurd to compare two such disparate versions, from the sixteenth and
twenty-first centuries respectively, for any other reason than to asses strategies of translation;
in that regard, the wide gulf of time and convention and poetic practice that yawns between
them allows us to see better than if we were to compare contemporaneous attempts.

Golding tends to whomp us over the head with his spectacular effects; for example, his
“clotted clod of seeds.” Martin by contrast, comes up with the lovely phrase “discordant
sees/of disconnected elements,” which is unobtrusive but ultimately more apt, and more
Ovidian, than Golding’s bludgeoning tongue-twister.

-Ormsby, Eric. A Song and a Mistake. The New Criterion. November, 2004: 61; 62; 63
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Lesson Plan

-Taken from /deas that Work, funded by the US Office of Special Education Programs and written by Sewellyn

Kaplan, Alison Kreider & Michael Eliot (http://www.wccusd.k12.ca.us/stc/Waysofthinking/Lesson13A.htm)

WAYS OF THINKING

Deconstructionism and Derrida

GRADE LEVEL: 8th grade and higher.

OUTCOMES: The student will begin to understand the word “deconstructionism” and will

know that there was a man named Derrida who developed it as a philosophy.
CONDITIONS: This lesson will probably require one class period.
ACTIVITIES:

Teacher Student

Write the word “deconstructionism” on the “Write down this word in your Student

board. Ask the class if they know the root of Notebook.

the word. If not, take the word apart for

them (deconstruct it) by writing de — “As soon as you think you have it, write

construct — tion — ism, explaining to them down your working definition of

that the double “t’ changes to a single “t"  deconstructionism.

when you combine the suffix with a root

word. “Decide which way you learn the most: as a
part of a pair or on your own. Is it easier if

" Now ask the class to help you to write a  you hear the words, or is it easier for you if

definition for the word “construct.” Write you just read them?

down everything they say and then work

with it to form a clear definition. Ask them if "Don’t worry too much about Derrida’s use

they know the prefix “de.” Suggest that they of the term. See if you can just get a sense

think of other words with the “de” prefix:  lof the word.

“decline” as in “the rates began to decline;

“decrease” as in “the grades in the class

difficulty of the questions decreased;”

“deflate,” as in “the tire began to deflate.”

Now point out to the class that they have

just deconstructed the word itself!

" Hand out copies of the biography of

Derrida. Ask the students to choose the way
in which they read this; they may either read
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it quietly in pairs or silently to themselves.
Allow ten to fifteen minutes for this activity.

" Work on a group summary together. Use
an overhead projector and a blank
transparency or the chalkboard.

“Ask the class to give you some examples of
deconstructionism. This might be as
graphic as blowing up a building. Now ask
them what they think Derrida meant by the
term. How did he apply this term? You are
trying to lead them to thinking about how
Derrida used deconstructionism with
language, to both point out that we never
really know what a word means and that
there is no meaning beyond the words we
use to explain something. You will talk
about this more in the next lesson.

“Review what they have learned today.

MATERIALS: Student Lesson Books, chalkboard or whiteboard, copies of the biography of
Derrida, overhead projector and blank transparency (optional).

MODIFICATIONS/ACCOMMODATIONS: Read Derrida’s biography to the group, pausing for
questions and predictions.

ASSESSMENT: Academic Rubric—Basic Skills, prefixes and suffixes.
STANDARDS: Language Arts - Reading 1.1: identify and use the literal and figurative

meanings of words, and understand word derivation. 1.2: distinguish between the denotative
and connotative meanings of words, and interpret the connotative power of words.
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Lesson Plan

Piece by Piece

GRADE LEVEL: 8th grade and higher
OUTCOMES: The student will begin to understand how Derrida applied Deconstructionism.
CONDITIONS: This lesson will probably require one class period.

ACTIVITIES:
Teacher Student

“Ask the students to take out their “Write your notes about “blue” in your
notebooks and to write an answer to the ~ |notebook.

following question: What is blue? Then ask

them to give an example of something that |"Have you heard any of these phrases.

is blue. When they have finished that, ask  What was the context? What was the person
them to share their answers. How many  really saying?

versions of blue do the students come up

with? So what do we call the color to “It is really important to think about this:
differentiate one shade from another? What does any word mean? Try changing a
Turquoise, azure, teal, baby blue, royal blue, word that you use, such as “chill” to “’sit
and so on. You are trying to show them one back and rest a while” and see if it changes
of Derrida’s central points: we do not have the meaning for others.

an image without the words, and the words

form our image. Ask them if they see the

same thing if you say “a baby blue cap” or a

“royal blue cap.”

" Tell the class that you are going to put
some phrases on the board and you want
them to write a simple synonym for each of
them. Give them an example of this
exercise: “economically disadvantaged”.
Ask the class if they can give you another
word for this term. Then write “poor” next
to it. Write the following terms on the
board: “deactivate” (stop), “downsize”
(fire), “lay off” (fire), “reassign” (change a
person’s job without asking), “vertically
challenged” (short), “full-figured” (fat),
“optically challenged” (can’t see well),
“indefinitely postponed” (ended). Ask the
students to write simple synonyms for each
of these terms. Remind them that Derrida
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would argue that creating a new term also
changes the way people think about the
original meaning.

“Review their answers as a group. Do they
find that saying “downsized” instead of
“fired" makes it feel better? Try this with all
of the terms. Offer extra credit for any new
terms that they can bring as homework.

“Review with students what they have
learned today.

MATERIALS: Student Notebooks, chalkboard or whiteboard.

MODIFICATIONS/ACCOMMODATIONS: Give examples of all the terms in sentences; work
on the synonyms as a group; begin by giving an example of a synonym.

ASSESSMENT: Academic Rubric—Strategies, how they decipher the phrases.
STANDARDS: Language Arts - Reading 1.1: identify and use the literal and figurative

meanings of words, and understand word derivation. 1.2: distinguish between the denotative
and connotative meanings of words, and interpret the connotative power of words.
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Lesson Plan

Deconstructing 7he Lion King
GRADE LEVEL: 8th grade and higher.

OUTCOMES: Students will practice deconstruction as a way of thinking with the film 7he
Lion King.

CONDITIONS: This lesson will require at least three class periods.

ACTIVITIES:

Teacher Student

“Be sure to watch this film before showing |"In order to complete this assignment, you

it in class. Choose at least five characters |are going to have to watch this film in a

for students to focus on in groups as they (different way than just watching a movie for

watch the film. fun. You need to take notes, pay attention
to detail and stay alert.

“Tell students that today they are going to

practice deconstructing the film 7he Lion |"Here is a handout to use as you watch 7he

King. Emphasize that this exercise is not  |Lion King. You will hand this in for a

about watching a movie casually. They will grade. Your group will also compile one

have to pay close attention and think together after you watch the film. All of the

critically about the story, how the characters sheets get handed in, however.

are depicted in the film, and come up with

some ideas about the main messages of the|"Pay attention as your teacher gives an

film. example on how to take notes about your
character during the film. Remember: your

“Divide the students into groups of four.  job is to be an observer and critic.

Pass out The Lion King Handout to each

student. Then have each group select one |"If you have any questions, speak up. There

character to focus on as they watch the will be no talking during the film.

film. You should have characters pre-

selected that have rich, central roles in the "Now that the film is over, you are going to

film. Don’t overlook the hyenas or the work with your group to fill out The Lion
“bad” characters. Their accents and King Handout as a group. You will compile
depictions leave much to deconstructin  fall of your different notes about your

terms of underlying messages. character together on one sheet.

"Tell them that they will all be required to  |"As a group, complete the Deconstructing
take notes during the film on their assigned The Lion King handout. Answer the
character and that they will all hand in their questions together and include differing
notes at the end, along with one copy of  lopinions for different questions.

The Lion King Handout that the entire

“Share your thoughts with the class.
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group must complete.

“Before showing the film, walk students
through The Lion King Handout. Tell them
that their job is to write down as many
details about this character on their
handout. They should fill in details in each
section of the chart as they watch the film.
Provide them with an example with a
character of your choice.

“Ask students if they have any questions
before you show the film. Insist upon total
silence as the film is playing.

“Show the film. If you notice confusion or
talking at the onset, stop the film once to
clear up any final questions.

“Once the film is over, have students tally
all of their observations about their group’s
character on The Lion King Handout for
their entire group. Walk around the room
to help them.

“Once the students are finished with the
tally, remind them that deconstruction is
about how we read a text and that there are
many ways to do this. Also emphasize that
part of deconstruction is to notice “bipolar
oppositions” in a text (i.e. good and bad;
thin and fat; easy and hard; black and white,
etc.) and to think about what kind of
message those bipolar oppositions convey
to an audience.

“Students should complete this assignment
by answering the “Deconstructing The Lion
King” supplemental handout in their
groups. It is their task to come up with a
reading of this film that considers both the
surface-level message of the film as well as
the under-the-surface level messages in this
film that will vary based on the viewer.
Encourage students to think critically and
not just accept characters at face value.
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“Once students have completed their
handouts, have them share their findings
with the class.

“Congratulate students on a job well done.
Deconstruction is a hard task!

MATERIALS: Disney’s The Lion King on video cassette or DVD; Copies of The Lion King
Handout for each student, as well as one copy for each group -- Make extra copies; Copies of
Deconstructing The Lion King for each group.

MODIFICATIONS/ACCOMMODATIONS: Complete the Deconstructing The Lion King
handout with the entire class, focusing on one character only.

ASSESSMENT: Academic Rubric — Critical analysis. Life Skills Rubric — Teamwork and
Completion. Student responses, notes and work on handouts will be indicators of
comprehension.

STANDARDS: Language Arts - Listening and Speaking 1.3 take notes from class presentation,
1.12: assess how language and delivery affect the mood and tone of the oral communication
and impact the audience, 1.15: identify the aesthetic effects of a media presentation and
evaluate the techniques to create them.
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The Lion King Handout

Name:

Period:

Your Character:

Film Notes Chart

Write down as many details about your character for each category listed below. Watch the

film carefully. Add more details and notes as you watch the film. GIVE EVIDENCE.

Traits: Your Notes:

Example: Respectful. Simba spoke softly to his father when he said...

Tone of Voice:
“mean, kind, soft”

Good or Bad:

Is this character a good
guy or a bad guy? How
do you know?

Word Choices that are
Specific to the
Character:

Include slang, “proper”
language, and repeated

comments.

The Character’s
“Standing”:

Ruler, child, servant,
criminal...

How do you know this?
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Accents

Jive, British English, Baby-
talk, “Educated”...

Gender :

Is the character male or
female? :What do they do
that is related to their
gender?

Do they break gender
rules?

Intelligence Level:

Is this character smart or
stupid? How do you
know?

Mood:

“Happy, evil, sad”

Ethnic Characteristics:

Even though these
characters are “animals,”
do they show ethic traits
based on what you know
about how people speak
or customs they keep?
What ethnicity do you
think your character
would be?

Rich or Poor:
Is your character doing
well, or do they need food

and shelter?

Other Trait :

You Choose
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As a Rhodes Scholar, teacher, and celebrated activist against homelessness, Jonathan
Kozol speaks about the growing inequities in today's urban schools. Kozol is an educator
and author of nonfiction works which focus on the issues of race, poverty, and education.
His books include Death at an Early Age, Savage Inequalities, Amazing Grace, llliterate
American, and Rachel and Her Children, which looks intimately into the lives of homeless
families. Kozol has dedicated his career to issues of education and social justice in
America, combining teaching with activism. His 1967 book Death at an Early Age received
the 1968 National Book Award in Science, Philosophy, and Religion, and is now regarded
as a classic by educators.

(
d1

Excerpt
Ordinary Resurrections

When it comes to education, though, most of the parents of the children that | know
don’t buy their affirmation cheaply. Those whose children go to P.S. 30 tend to like the school,
and with good reason, | believe; but, when they look ahead into the middle schools and high
schools of the area, they recognize the outer limits of the opportunities that this society is giving
to their children. They also know the limits of the opportunities that they can offer to their
children; and they know these aren’t the same as what another class of people in another section
of the city are providing for their children. So they look at their sons and daughters with this
secret piece of knowledge. Hey know how destinies are formed out of particulars.

-Kozol, Jonathan. Ordinary Resurrections, New York: Crown Publishers, 2000.

Interview

Still Separate and Unequal: An interview with Jonathan Kozol

During the civil rights campaigns of the early 1960s, Jonathan Kozol moved from Harvard
University to a poor black neighborhood of Boston to become a fourth-grade public school
teacher. In the subsequent three decades he has devoted himself to issues of education
and social justice in America, condemning our nation’s vicious inequalities, especially the
"separate but unequal” conditions of urban school districts.

You wrote that it is important to look at the children you describe in your book
with a "narrow lens.” Why is that?

| have spent a great deal of my life looking at issues pertaining to children from two points
of view, the specific aspect of children and the larger aspect of policy, decision-making, and
sociology. But in recent years | have had the feeling that our society has tended toward the
big picture at the expense of the small; dealt with the general—the big conclusions—far
more than it has been willing to look at children themselves. At this point in my life |
wanted to try my hardest to look at children themselves, as they are, not trying to classify
them and force them into categories.

| tried to learn from Fred Rogers—"Mr. Rogers"—of the children's television program. Mr.

Rogers probably knows more about young children than almost anybody alive in the United
States today. When he came to the South Bronx he was so sensitive in the observations he
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made about the children. | noticed the extreme caution with which he held back from
making any sweeping categorical statements about them. He spoke solely of individuals.
When | heard Mr. Rogers and one of the kids speaking, it reminded me of someone
walking in the woods and being careful not to step on anything that lives.

| very much dislike generalizations about urban children because they are consistently off-
target, be they assertions about inner-city kids as precocious criminals, premature adults,
or—in the worst phrase I've heard—predators and super-predators, or the reverse cliché,
which is to describe them as if they're all little angels.

| hear public policy debates today about how we have to drill inner-city kids for the next
exam, and if their grades aren't good enough, put them in summer school and don't worry
about whether it's going to make much difference. If they don't pass the next exam, don't
promote them to the next grade. I'm not opposed to these specific programs if they're
handled with a degree of gentleness.

It's just that the collective body of discussion about urban children now has a vaguely
punitive, almost adversarial tone—as though our young people, especially young people of
color, are the enemy.

Could you spell out some of the misconceptions that are floating around in school
policy debates?

One familiar view is that all children who do not have traditional two-parent families are
inherently doomed. Sure, I'd like to see every child have a mom and dad at home and have
Thanksgiving dinner with all their grandparents—all the traditional things.

At the same time, although many of the fathers of kids in the South Bronx are not
present—because about a quarter of the fathers are in the criminal justice system, either
on probation or in detox or prison—most of the children do have two parents: usually their
mom and grandmother. Although that's an unconventional family arrangement by
traditional American standards, some of the grandmothers are marvelous, strong people.

| also think there's a tendency to assume that if the children have serious problems in the
home, that situation pre-establishes the futility of anything we do in school. | don't agree
with that—even in the cases where there is no strong grandmother or dad or healthy
mother. Even in those cases where the family is truly chaotic or the mother is emotionally
unwell, | still think a wonderful school makes a difference.

A great many people will say to me, "Jonathan, is it really worth investing in the education
of these kids? Doesn't it all start in the home?" What | always say is, first of all, you really
can't turn back the clock and recreate conditions so that people could have grown up to be
effective parents. You can't change the makeup of parents who themselves frequently were
cheated of a decent education when they were kids, when they went to the same separate
and unequal schools or were denied good health care themselves.
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When people make this argument, it's almost as though they turn away from something we
could do and place the burden of responsibility in an area that we can 't change.

What can we do for the parents?

We could give them adult literacy instruction. We could give them good mental health care

so there's more stability at home. We could generate jobs so they could work. In the South

Bronx, many of the mothers work but many of the fathers can't get jobs—there's 75 percent
unemployment in this specific neighborhood among men. We could do all of these things,

but mostly what we do is castigate the parents.

This country is still wealthy and wise enough to give every one of those kids a full day of
wonderful developmental preschool starting when they're 2 1/2 years old, which is what
wealthy people do. It would probably cost the nation about $10 billion to give that to all the
3-year-olds and then another $10 billion to give it to all the 2 1/2-year-olds.

How do we change people’s attitudes toward funding better education for poor
children?

If | could figure out the dynamics of persuading the most privileged people, whose kids go
to school in places like Great Neck, New York or Winnetka, Illinois, of the need for greater
funding in these areas, | would run for the U.S. Senate.

The stumbling block for even the most egalitarian wealthy people | know finally comes
down to selfish interests and to their own daughter's chance of getting into Vassar. At that
point, they no longer seem to believe in level playing fields. These same people will look at
me and say, "Jonathan, | agree with everything you've said, but /s money honestly the
answer?" And I'll say, "Well, it seems to work for your child, doesn't it?"

There's an affluent town on Long Island called Fishers Island that is spending $24,000 per
pupil. Great Neck, another typical suburb, is up around $18,000. Amagansett, also very
wealthy, spends $20,000. How can people who live in towns like these look at me and ask
me whether money really matters?

At the same time I'm very much aware of the contradictions in my own life. We all live with
contradictions; there's no real way to avoid them. For example, when | go from
Massachusetts to New York to see the kids at St. Ann's, if | want to have the maximum
amount of time with them | don't drive because that can take me six hours. Instead | fly on
the shuttle, and that costs as much money as most of those kids would get in food stamps
in two months.

http://www.uscatholic.org/2000/10/kozol.htm

Title: Still separate and unequal. (interview with author and educator Jonathan Kozol) (Interview)
Publication: U.S. Catholic (Magazine/Journal) Date: October 1, 2000
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Publisher: Claretian Publications Volume: 65 Issue: 10 Page: 18

Witold Rybczynski, author of The Perfect Houses of Andrea Palladio, is a
Professor of Urbanism at the University of Pennsylvania's School of Design,
Rybczynski talks about the Renaissance master who influenced architects
from Jefferson to the present-day. Rybczynski is the author of several books
and frequently contributes to publications such as the New York Times and
Atlantic Monthly.

Excerpt

The Four Books on Architecture

The discovery in the early fifteenth century by Poggio Bracciolini of a largely accurate
manuscript copy of Vitruvius’ treatise De architectura, in monastic library of St. Gallen in
Switzerland, was to send reverberations down the centuries...It provided a means by which some
dedicated enthusiasts could interpret the remnants of ancient buildings, measuring them and
then restoring their forms in drawings, so that they too could design buildings a//’antica—in the
ancient manner. Andrea Palladio (1508-1580) is notable amongst them, as one of the most
prolific architects to design and build in this way and because he published his reconstructions
of ancient Roman buildings, and his own designs a//’antica, in | Quattro libri dell’architerttura
(The Four Books on Architecture). For this treatise inspired a major architectural movement
outside of Italy, named Palladianism after him, which developed from his rigorous interpretation
of classical architecture filtered through the writings of Vitruvius. Palladianism grew in its appeal
for several centuries after Palladino’s death and had a considerable impact on the architecture of
the western world.

--Palladio, Andrea. The Four Books on Architecture. Trans. Robert Tavernor and Richard Schofield. Boston:
Massachusetts Institute of Technology Press, 1997: vii
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Excerpt

TO MY MOST NOBLE LORD WORTHY OF THE UTMOST RESPECT, SIGNOR THE COUNT
GIACOMO ANGARANCO:

Through the many conspicuous acts of kindness that with enduring generosity you have

already ceaselessly bestowed on me for so many years, the immense benefits of your infinite

liberality (my most noble Lord) have
increased in such a way, in both
number and size, that if | were not to
seek to demonstrate my gratitude, at
least my showing that | always
remember them, | am certain that |
would risk being seen and regarded by
all as rude and ungrateful. And
because | have taken pleasure in the
subject of architecture since my
earliest youth, so that for many years |
have not only perused with great care
the books of those who, endowed by
generous fortune with great intellects,
have enriched this most lofty science
with the most admirable principles,
but have also traveled many times to
Rome and other places in Italy and
abroad where | have seen with my own
eyes and measured with my own
hands the fragments of many ancient
buildings, which, having remained
upright until our own age as
astonishing testimony of the cruelty of
the barbarians, provide , even as
stupendous ruins, clear and powerful
proof of the virtue and greatness of the
Romans; finding myself moved and
inflamed by my profound studies of
virtu of this type and having, with the

highest hopes, applied all my powers of thought to it, | also set myself the task of writing about

On Patrons...

Since the earliest days of the Republic, Roman society was
a society of status. Institutionalized in what is called the
patron-client system, Roman society was really a network
of personal relationships that obligated people to one
another in a legal fashion. The man of superior talent and
status was a patron (patronus). It was he who could
provide benefits to those people of lower status, who then
paid him special attention. These were his clients who, in
return for the benefits bestowed upon them, owed the
patron specific duties. Of course, since we are talking
about a network of relationships, a patron was often the
client of a more superior patron.

There were various forms of benefits as well as duties.
Political careers and loans on easy terms could all be had
with the proper patron-client relationship. Clients had to
serve their patrons at all times -- this was true whether the
issues at stake were legal, financial or political. The clients
of a patron would also accompany him to the forum every
morning, and the more clients that accompanied the
patron, the greater his status and prestige. The patron-
client relationship was an important one and was built
upon the Roman idea that social stability would result
from maintaining the social hierarchy that managed to
link all people to one another.

- Taken from The History Guide at
http://www.historyguide.org/ancient/lecture13zb.html

the essential principles that must be followed by all intelligent men eager to build well and
gracefully, and beyond that to illustrate through drawings many of those buildings that were

designed by me in different places, and all those ancient buildings that | have seen up till now.
So (not in fact to repay any of the infinite debts that | have incurred through your generosity, for
which you are above all others loved, celebrated, and recognized to be worthy of the very highest
acclaim, but to demonstrate, through the worthwhile outcome of my labors, some memorable
token of my heartfelt gratitude and of your great importance) | now make a gift to you of my first
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two books in which | deal with private houses; | confess to have had such good fortune with
these that, despite the many great tasks that call continuously on my physical and mental
powers, and after my serious illnesses, | have finally brought them to the highest level of
perfection of which | am capable; and having made sure of their contents by benefit of my long
experience, | am longing to say that | have perhaps shed so much light on this area of
architecture that those who come after me may be able, with my example before them and using
their own intellectual acuity, readily to add the true beauty and elegance of the ancients to the
magnificence of their buildings. Therefore, my noble Lord, | beg you, in an act worthy of your
virtu, to reward the affection | have for you by being kind enough to accept as a gift and look
favorably on this first part of my work which was begun with the highest of intentions under your
most generous patronage, and which, as the first fruits of my intellect, | dedicate to you; and |
am content that, now it has been completed, thanks to the immense benefits of your generosity,
it can be sent into the light of the world wit this good omen, illuminated in every respect by the
brilliant luster of your name; and further | am certain that you, who are famous far and wide for
the profundity of your intellect, and because of the splendor and renown of your most exalted
virtu, will by your endorsement endow my books, which have deservedly been made yours
already, with such standing and authority that because of this alone | can wish for a long life,
fame, continuous praise, and reverence in the memories of those who will come after us. And
with this hope | conclude, wishing you a happy and joyful life.

Venice, 1 November 1570.

Your Lordship’s most devoted servant,

Andrea Palladio

-Palladio, Andrea. The Four Books on Architecture. Trans. Robert Tavernor and Richard Schofield. Boston:
Massachusetts Institute of Technology Press, 1997.

Discussion Questions:

e Traditionally, in Italy, artists have required the patronage of the current ruler to practice
their craft. How do you think this interconnectivity of art and government has affected
both parties? What could be the benefits and disadvantages of this system?

e On the same note, how does Palladio’s letter to his patron, Count Giacomo Angarano,
differ from the foreword to his readers?
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Excerpt

The Perfect House.: A Journey with Renaissance Master Andrea
Palladio

“For one could not describe as perfect a building which was useful, but only briefly, or one which
was inconvenient for a long time, or, being both durable and useful, was not beautiful.”
- Andrea Palladio

The Villa Barbaro in Maser, north of Venice, was my first Palladio villa. It faced south at the
top of a gentle slope, overlooking cultivated fields and vineyards. The gable end of the central
portion was a delicately modeled temple front consisting of four giant half-columns supporting a
pediment filled with sculptural figures. Two long arcades terminating in pavilions adorned with
fulsome scrolls created an animated silhouette against a dark tangle of trees. The golden yellow
plastered walls glowed in the afternoon sun. Photographs had not prepared me for the real thing;
Palladio’s design had the immediacy and freshness of something built the day before yesterday.
“You have to see these buildings with your own eyes to realize how good they are,” wrote
Goethe, who came upon this architecture when it was already more than two hundred years old.
“No reproductions of Palladio’s designs give an adequate idea of the harmony of their
dimensions; they must be seen in their actual perspective.

I, too, was smitten.

To British and American visitors, Palladio’s villas are familiar objects in foreign terrain.
They recall country seats in Kent and Tidewater plantation houses in Virginia. Traces of Palladio
are found in famous buildings such as Inigo Jones’s Queen’s House at Greenwich and Thomas
Jefferson’s Monticello, and in national symbols such as Buckingham Palace and the Mauritshuis
in The Hague. The great portico of the White House in Washington, D.C., also owes a debt to
Palladio’s villas, as do many American small-town banks and courthouses. That a handful of
houses in an obscure corner of the Venetian Republic should have made their presence felt
hundreds of years later and halfway across the globe is extraordinary. It makes Palladio the most
influential architect in history.

The villas of Palladio also mark an important moment in the history of the home: the
beginning of domestic architecture—that is, the beginning of architects’ interest in the private
house. An architectural language previously reserved for temples and palaces was introduced to
residential buildings. Much of the potent architectural symbolism associated with the home,
whether it is the grand porch of a stockbroker’s mansion in Connecticut or the modest pediment
over the front door of an American Colonial bungalow, is derived from these sixteenth-century
structures. It all starts with Palladio.
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As the architectural historian James S. Ackerman pointed out, there are really two
Palladios. One was the author of / Quattro libri dell’architettura (The four books on architecture.)
Published in 1570, this renowned architectural treatise influenced architects as different as Inigo
Jones and Thomas Jefferson. While it included much information about the architecture of
ancient Rome, and was written in a spare, dry prose, Palladio’s treatise was not academic. “In all
these books | shall avoid being long-winded and will simply provide the advice that seems
essential to me,” he cautioned the reader. His practical suggestions take the form of
straightforward recipes, such as “Rooms are built with either a vault or a ceiling; if with a ceiling,
the height from the pavement to the joists will be the same as the breadth and the rooms above
will be a sixth less in height than those below. If they are vaulted...the heights of the vaults in
square rooms will be a third greater than their breadth.” In other words, in a room eighteen feet
square, a flat ceiling would be eighteen feet high, and a vaulted ceiling twenty-four feet...This
methodical approach to design accounts for his wide influence, particularly on gentleman
amateurs.

The other Palladio was a builder, not a theorist. He might bend his own rules and make
eighteen-foot-wide rooms with ceilings that were seventeen feet high, or twenty. An
accomplished practitioner who sized up the situation—and the client—and sought inspiration
from his surroundings, he sensitively balanced his humanist concerns with the practical
requirements of each project. “He gave the most intense pleasure to the Gentleman and Lords
with whom he dealt,” wrote a contemporary. A consummate student of ancient Rome, he was at
one and the same time an inventive designer and a conservative professional. This is the
Palladio | hope to find.

-Foreword to The Perfect House: A Journey with Renaissance Master Andrea Palladio (New York: Scribner, 2002).
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Sudhir Venkatesh is Professor of Sociology & African-American Studies at
Columbia University in New York City. He has been studying public housing for
fifteen years. He lived with families in the Robert Taylor Homes for several years
in the early 1990s. That period of fieldwork has led to several books and articles,
including American Project: The Rise and Fall of a Modern Ghetto (Harvard
University Press, 2000). He recently completed a radio documentary that aired
on public radio and that received the Associated Press-Midwest Division's
award for “Best Documentary.”

Copyright Paul L. Meredith ~ Venkatesh draws on his long-term relationship with families to create an
intimate and educational portrait of the state of public housing in America. This is his first film.

About the Film: DisLocation

DisLocation chronicles the lives of a number of families from the Robert Taylor Homes, a
government supported housing development in Chicago during the mid 1990’s. After a
lifetime in the same government sponsored housing project, residents were given notice of
eviction in 1996. This change was not simply a change in address, but a significant cultural
shift for the families involved. Mr. Venkatesh draws on his personal experiences of spending
a considerable period of time living with the families in his documentary work.

Interview

An Interview with Sudhir Venkatesh

How does the theme, "THome and Away” apply to your work?

The film (DisLocation) and my work generally have been on the ways in which urban poor
families create a viable living environment midst severe social and economic hardships.
Public housing has often been seen as the most severe climate to raise children, provide
for the household, and build a sense of community. I've spent roughly 15 years with public
housing families, sometimes living with them, sometimes working alongside them, and
always learning how they create a sense of home in their high rise developments.

Today, Chicago like many other cities is in the process of demolishing these high-rises;
the stated goal is to integrate families into the city and give them a better life. Some have
been helped, many others have not. All have lost a home and now face the challenge of
moving to a new neighborhood and starting life anew.

All of us, poor, rich or middle class, must face change. So this is not specific to the poor.
What is particular is the set of circumstances they face leaving their home and building a
new safe environment. Unlike most Americans, they sometimes move together--several
families pooling resources and moving to a single house, hiring a single moving van,
paying a single electric bill and rent bill to save money. For them, "sharing" and
"community" are not just symbolic ideals, manifest in pretty lawns and dependable cars.
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"Community" means living with others who can help and share the burden of poverty; it
means living with others who can help you find joy when life all around is unstable.
Dislocation tries to bring out what families lose and gain when they leave a home they've
know for forty years, to start over.

Can you point to a particular historical event, or cultural shift which
significantly altered the course of your work?

When | saw a public housing community respond to a young man who lay dying, my life
changed. For the most part, the city authorities--the police, the housing authority-- were
helpless. They were not necessarily un-caring, but they had no idea how to deal with
problems like violent death, gang shootings, public violence and poverty. They had to
manage public relations, first and foremost.

But, the community came together, helping the young man with his bleeding, comforting
the family, working with and without the police to find the perpetrator and punish him,
calling on the Lord individually and together, and all the while, trying to put back a sense
of collective spirit and sustenance that had been shattered.

| always thought of myself as a student of democracy, of the power of people acting
collectively. But, up to that point in Chicago, all | saw was tribalism masking as
democracy: Irish ruled the police, Italians got spoils at Streets & Sanitation, Bohemians
and Slavs had the comptroller's office... and, on and on. What | saw in the wake of that
boy's death was true democracy: people deciding how to act, making decisions about how
to limit future violence and ways to keep families safe; compromising and challenging
each other deliberatively, and agreeing to respect the will of the group. Chicagoans
lament that their city has no real critical political culture; they ought to go into
neighborhoods that they think are dangerous and crime-ridden. They'll find the true
American spirit at work.

Is there a particular contribution to your field you hope to be remembered by?
What mark do you hope to leave on the humanities or the arts?

Simply, do not begin by focusing on similarities and differences in people. The first begets
illusion, the second pity. Focus on relations: how am | connected to another person? What
are the effects of my actions on others with whom | may not be in contact with, with
whom | seem to be so unfamiliar, with whom | seem to have nothing in common? The
humanities have always been offered a loving, compassionate way to dispel the myth that
we live as individuals, and instead foreground the ways in which we are emotionally and
materially tied to one another.

How can your work in the humanities help to create a more complete dialogue
between peoples of different cultures?

I'm not interested in creating a more complete dialogue between peoples of different
cultures. This kind of liberalism has typically been an excuse for masking the ways in
which our institutions create and perpetuate inequality and blind us to injustice.
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Remember that peaceful dialogue is just the space between the firing of two bullets. Only
justice matters.

What words of encouragement would you like to pass onto the students who
will participate in the festival?
Don't get caught up trying to be "original." This will drag you down. Place yourself in a
history of expression and emotion, borrow from your predecessors and find your voice
through that embedding.
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Lesson Plan

—> This lesson was created by author/educator Dan Greenwood
http://www.adobe.com/education/digkids/lessons/documentary.html

A Guide to Making Your
Own Documentary

Have your students become recorders of reality
and create documentaries. Creating
documentaries is a challenge. It requires that
students understand an issue, its complexity,
and the multiple perspectives through which
different people view the subject.

Students who create a documentary on a topic
will be challenged to understand their topic
from multiple perspectives, and they will have
to represent those realities accurately through
video. In an excellent documentary, students
show the viewers different perspectives
through carefully chosen video clips and have
the viewers arrive at their own conclusions.

Encourage your students to consider carefully
the subject of their documentary and find
footage that supports their assertions. If they
are doing a documentary on solid waste or
recycling, they should have footage of a landfill
or recycling plant. There should be interviews
with people on all sides of the issue, and the
students have an obligation to try to represent
everyone's reality with accuracy. It is a difficult
task, but one worthy of the effort.

Grade level
9—1 2

Time needed
5—10 class periods or as an outside class
assignment

Materials:

Student Video Project Proposal Form
Assessment Rubric for Video Projects
Two column script

Shot list

Digital video camera

Adobes Premieres Elements
software
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S

X3

%

X3

%

X3

%
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*,

X3

%
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Optional Materials:
% Tripod

®

% External Microphone

Objective:

Have students work collaboratively to create a
documentary.

Instructions:.

1. Determine the ability of your students to
produce a video, and your time limitations, and
plan the video project accordingly. Younger
students will need more structure in the
process while older students may be given
more flexibility. In either case, the more
flexibility you give to the project, the longer it is
going to take the students to complete it and
the more variable the results will be. If time is
limited or the students require more direction,
think about assigning topics and presenting
them with a template for you inspect. For
example, you may require an introduction to
the issue shot at an appropriate location,
followed by two interviews with people on
opposing sides of the issue, with four cutaways
to B-roll footage during each of the two
interviews. B-roll footage is the sequence of
alternative scenes used in place of the A-Roll
footage of the interview, like footage of a
landfill used when the interviewee is talking
about landfills.

The more detailed assignment you give the
students, the less they will have to plan, which
will lessen the instructional time that you will
have to devote to the project.

Once you have planned the lesson and have a
vision for the final product, design an
assessment rubric that communicates to the
students how you will be grading their projects.
Click here for a sample rubric. Share this rubric
with the students so that they are clear on what
elements you will be holding them accountable

50



Housing/Homelessness. pride of place

for and their relative value to the entire project.
You should also consider giving two grades for
each student, one a group grade and the other
an individual grade. Video lends itself well to
group and individual assessment because,
within a video crew, each student can be given
an individual responsibility, such as camera
operator or talent, as well as collective
responsibility for the entire production.

2. Set a schedule that includes preproduction,
production, and postproduction and give a
grade for each phase. Click here to learn more
about the preproduction, production,
postproduction process.

3. Have each video crew complete a Student
Video Proposal Form and turn it in to you. This
form will help them think about the project as
a whole and impress upon them the many
different steps that will be needed to complete
the project. It will also list individual crew
assignments, such as those for camera
operator or director which will allow you to
grade each student based on responsibilities.
Check these forms to make sure the projects
meet your expectations and do not exceed their
ability.

4. For the preproduction phase of the project,
have the students create a two column script
and a shot list and turn them in as an
assignment due on the preproduction
deadline. Scripts are more difficult to create for
documentaries because you are not sure what
the interviewees are going to say or what you
are going to find out when you get into the
topic. Nonetheless, a script provides the
students with an outline for their projects,
dictates their opening remarks, and places
their interviews within the context of the entire
production. The shot list is also very helpful.
Here the students must think about the visuals
that they will need to tell their stories. They can
tick them off the shot list as they capture them
during production.

Before they launch out interviewing people and
grabbing footage, the students must
understand the topic at hand. They will ask
better questions of the interviewees and
choose more relevant images if they are well
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informed on the topic. For these reasons,
having your students make a documentary as a
culminating activity to a unit of study makes a
lot of sense.

For additional tips on how your students can
make their video productions look more
professional, click here to go to the digital
imaging tips.

5. For the production phase of the project,
have your students show you the raw footage
they have taken for their video. You will have
the script and the shot list so you should be
able to match those two documents with the
raw footage presented. Make sure that they
have most, if not all, of the footage needed to
meet the production deadline. Students are
prone to putting off projects and attempting to
cram them in at the last hour. Video projects
are not easily completed at the last minute
because of the planning, complexity, and
logistics necessary for a video project. Help
your students by insisting that they have their
footage together before they start editing and
grade them on it to prove its importance.

6. The postproduction deadline is the date on
which your students are required to turn in
their finished videos. For two reasons, this
should not be the same day you plan to show
the video. First, you will want to screen each
video privately before it is shown to the entire
class. And, second, you will want to have the
video in hand when you plan to show it so your
day’s lesson plan is not disrupted by the
students’ arriving without it.

Discussior.

Have each crew introduce their video to the
class and tell them about the process and what
they have learned. Ask them to discuss any
difficulties they encountered and how they
overcame them.

Watch the video and have the students take
notes on the content. The object of this video
is to teach the students something, so ask
them what they learned. Have them critique
the video for content as well as its production
value. Ask the class to comment on things in
the video that worked well and made them
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learn the material. In this way you will be
asking them to think about their own learning.
Also ask the class to think about possible
improvements in the video.

If time allows, watch the video one more time
so that the students can revisit the video and
confirm or take notice of the substance of the
previous discussion.

Evaluatiorr.

Use the assessment rubric(s) you designed for
the video projects to assign grades. Again,
consider developing two rubrics, one that
assesses the collective effort of the group and
focuses solely on the final product, and
another one which assesses a student’s
individual efforts and contributions.

You could require the students to keep a
journal of their experience, which would serve
several purposes. First, it would force the
students to think about their learning process
and their role in the collaborative process. It
would also give you insight into their learning
processes and the inner working of the video
crews.

You could require a self evaluation from the
students which would allow you to hear what
they think about their role in the project, as
well as offer you their assessment of their
peers.

You could allow the class input in the grading

process and have them evaluate each project
for its effectiveness.
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Vocabulary.

% Preproduction — The phase of a
project spent writing a script and
developing a shot list

% Production — The phase of a project
spent shooting the footage of the video

% Postproduction — The phase of a
project spent editing the footage into a
finished video

% Production value — The quality of a
video production from an aesthetic
standpoint, how professional it looks

% A-roll — The primary footage such as
the picture of an interviewee. This
footage carries the primary information
of the video.

% B-roll — Footage that is used to cut to

from the A-roll to provide additional

images that are important to the video.

Additional resources:

% www.action-in-the-classroom.org — a
web site dedicated to the
implementation of video in education

% DigKids digital video tips

% “Making documentary films and reality
videos: a practical guide to planning,
filming, and editing documentaries of
real events (1st ed.).” Hampe, B.
(1997). New York: Henry Holt and
Company

Standards:

Visual Arts
% 1C — Understand the expressive
qualities and communication of
ideas.

% 5A — Understand how the visual
arts function in a cultural and
societal context.
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Adam Gopnik: Crushing the Infamy. The, renowned New Yorker critic,
considers the universal problem best approached by Voltaire: what is the right
relationship between our love of domesticity and our responsibility to take
action, between cultivating one's home and taking courageous risks to change
the world? Voltaire himself discovered domestic happiness and the need for
advocacy all at the same point in his life. Gopnik explains how home life
indeed breeds such action.

www.leighbureau.com

Interview

Discussing Love of Domesticity vs. Global Responsibility with
Adam Gopnik

What elements in your early life drew you to your chosen artistry or field of
study?

Every element in my early life drove me forward. | was blessed with parents who made art
central, and with five brothers and sisters who made arguing about it necessary. | have a
theory that anything cultural we expose our children too will stay with them throughout
their lives, even if they don't entirely understand what they're seeing. What they don't
know in their bones by the age of ten, | doubt that they will ever love. (I never saw an
opera until | was in my teens -- it didn't figure in our family aesthetic -- and have as a
consequence never "got” opera.)

Who were some of the central figures in your life who influenced your work?

I've been blessed with many great teachers and fine editors, but one in particular shines:
Kirk Varnedoe, who died two years ago, cruelly young, but who was my teacher at the
Institute of Fine Arts in New York, and who taught me that everything, no matter how
resistant it may seem, is susceptible to hard work and repeated effort.

Can you point to a particular historical event, or cultural shift which
significantly altered the course of your work?

| don't think that History and Experience intersect quite so neatly as all that; | have been
made, of course, by the Pax Americana of the eighties and nineties, and by the shocks of
this decade as well. But | believe that writers record their time in terms of changes

in mood and manners, the subtle and slow after-effects of historical explosions, rather
than in terms of neat polemical summary. We are weathermen, watching clouds, not
seismographs, registering shocks.
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Is there a particular contribution to your field you hope to be remembered by?
What mark do you hope to leave on the humanities or the arts?

| hope that | have done a little bit to rehabilitate the essay as a flexible, funny and wide-
ranging literary form. You can do it all in an essay -- laugh, tears, jokes, arguments; | like
that.

What projects are you currently developing? What project is in your mind’s eye
that has yet to come to the production or research stage?

| have just finished my first ambitious work of fiction, 7he King in the Window, which has
just been published by MIRAMAX/Hyperion. It is a book, not quite for children, but for
everyone, particularly including children.

How can your work in the humanities help to create a more complete dialogue
between peoples of different cultures?

Much of my grown-up life has been devoted to explaining Paris to America and America to
Paris; | hope that the bridge I've built, for all that it shakes and trembles in the winds of
history, will help keep the two banks of civilization in contact.

Excerpt

Americans in Paris. A Literary Anthology

...This book is a history of the worlds Americans have made in the city where they have
gone to be happy. Itis in part, therefore, the history of an illusion. Every world America
thinks up is a world we think we've discovered (It's India! Cried Columbus, setting the tone),
and the line between illusion and reality is even finer in Paris that it is elsewhere. Paris is our
happy place because, against the logic of history and horror, we have insisted that it be so. A
reasonable, sane, and healthy core of reasons does support the illusion, and renew it. Though
we have been often at war in France, we have never been at war with France, and so, though
ghosts rise at Normandy, they are not reproachful ghosts. They were trying to get to Paris,
too. For most of its history, Paris was cheap, and you could get as much to drink in Altoona
or Poughkeepsie. The French love for writers and painters (and jazz musicians and dancers)
is as real, and as tall, as the Eiffel Tower.

--Americans in Paris: A Literary Anthology. ed. By Adam Gopnik. The Library of America Press. New York, 2004:
Xiv
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Voltaire: Father of Enlightenment

Background:

Frangois-Marie Arouet de Voltaire was born in Paris into a middle-class family. Voltaire was
educated by the Jesuits at the Collége Louis-le-Grand (1704-11). From 1711 to 1713 he studied
law. Before devoting himself entirely to writing, Voltaire worked as a secretary to the French
ambassador in Holland. From the beginning, Voltaire had troubles with the authorities, and
regularly attacked the authority of the Catholic Church. On a number of occasions in his life
Voltaire was forced into exile, or imprisoned for his anti-government speeches and letters.

Voltaire died in Paris on May 30, 1778. He was widely
considered the leader of the Enlightenment movement in
Europe. Voltaire left behind him over fourteen thousand
known letters and over two thousand books and pamphlets.

Voltaire is seen as an essential contributor to the
development of liberal thought and an ardent supporter of
freedom of speech. Though he espoused a belief in an
“enlightened monarchy as the best form of government” the
philosophical writings of Voltaire were influential on Thomas
Jefferson and the founding fathers in their framing of the
essential liberties the United States was founded upon.

Selected Quotes from the writings of Voltaire
"In general, the art of government consists in taking as much money as possible from one
class of citizens to give to the other." (from Dictionnaire Philosophigue, 1764)
"One hundred years from my day there will not be a Bible in the earth except one that is

looked upon by an antiquarian curiosity seeker." (1776)

Judge a man by his questions rather than by his answers.
--Voltaire

Men are equal; it is not birth but virtue that makes the difference.
--Voltaire

| disapprove of what you say, but | will defend to the death your right to say it.
Quotations Viewed from:

http.//www.memorablequotations.com/voltaire.htm
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http.//en.wikipedia.org/wiki/Voltaire#Quotations

Lesson Plan
Classroom Activity

Introduction:

One of the hallmarks of Voltaire' s contribution to liberal thought and humanism was his undying
ability to debate those who stood in opposition to his point of view. Voltaire constantly
guestioned authority, challenged those he considered to be weak of mind, and sought to raise the
level of discourse between those he considered scholars and philosophers.

The Debate:
1) Divide the class into partners. You may choose to work one-on-one or have teams.

2) Choose one of the above quotations to use as the basis for debate. With one side
supporting Voltaire’s assertion; and the other speaking out against the idea presented.

3) The format should be as follows:

% Each side will give an opening statement beginning with the pro-Voltaire side (no
more than 1 minute)

% The pro-Voltaire side will then be given the opportunity to ask a question of the con

side about their line of argument — The con side will respond in 30-45 seconds

There will be 3 rounds of questions exchanged between the two sides

The conclusion of the debate will consist of a closing statement no longer than 30

seconds long (The con-Voltaire side will begin)

o X/
LX R X4

Notes to the Teacher:

It may be helpful to conduct this activity over to classroom periods. Introducing the ideas on
the first day and then allowing time for further research or data collection. There are a wide
range of books on the writings of Voltaire, scholarly articles, critical essays, and internet
resources which students may wish to utilize.

The debate format is a suggestion which may be altered to fit classroom time constraints, or
accommodate for practices which might already be in place in your curriculum.

Questions to Reflect Upon:

1) What modern day examples can be given to support your position?
2) Which arguments did you find to be most effective?
3) Can you site examples of where the ideals of Voltaire weave themselves into your

everyday school lives?
4) Who are modern philosophers or teachers that carry similar values or points of view

with Voltaire?
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5) Many would argue that America has strayed from some of the fundamental principles
that Voltaire’s work helped to influence. Would you agree that we are less tolerant of
free speech and religion or not? Provide some examples.

Standards:
English Language Arts - State Goal 4: Listen and speak effectively in a variety of situations.
% 4.A - Apply listening skills as individuals and members of a group in a variety of

settings (e.g., lectures, discussions, conversations, team projects, presentations,
interviews).

% 4.B.4b - Use group discussion skills to assume leadership and participant roles within
an assigned project or to reach a group goal.
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Tribune Prize Lecture recipient Margaret Atwood is internationally
renowned for her fiction, poetry, and literary criticisms. A published
author since 1961, Atwood'’s work reflects a deep interest in issues of
feminism and her home country, Canada. The University of Toronto
and Harvard educated writer is best known for her novels 7he Hand
Maiden’s Tale (1983) and The Blind Assassin, which won the 2000
Booker Prize.

A wealth of information on Margaret Atwood, her work, and her philosophy can be found at the author’s own webpage at the
link below:

http://www.web.net/owtoad /welcome.html

Excerpts
Conversations

A Question of Metamorphoses with Linda Sandler......

Sandler: You've had a powerful impact on the cultural scene. | remember Frank
Davey saying that writers with a different aesthetic are in danger of being driven underground.

Atwood: | am always amazed to find what powers and motives these people ascribe to me.
Daveys remark reminds me of that caricature of me in The Canadian Forum: Here is this
enormously powerful and malevolent female, and she is gonna getcha! It’s an infantile
projection.

What people fail to understand about poetry and novels and criticism is that they are
hypothetical, and they are patterns of words, and ideas. You can write just as convincing an
opposite number, as Davey has tried to do. The fact that | prefer one pattern to another
probably means that I'm better at that kind. If | wanted to propagate my vision of Canada, I'd
be a philosopher. And if | wanted to impose it on everyone, I'd be a politician or a minister.

Sandler: What are your politics?
Atwood: | don't have party loyalties as such. What's important to me is how human beings
ought to live and behave. | doubt, for instance, that | would have gone along with Stalin, no

matter how faithful he was to Karl Marx’s theories. If people end up behaving in anti-human
ways, their ideology will not redeem them.
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All you can do is opt for the society that seems most humane. People don’t seem to function
well in very large groups, and that’s why | prefer Canada to the States. It's more intimate, and
people can still involve themselves in the political process. If you get enough people together,
you can stop the Spadina Expressway from cutting through Toronto. You can stop the
politicians from building an airport in Pickering...by the skin of your teeth.

In the States they have Citizens’ Action groups too, but the machinery of government is out of
control. It's too big, it doesn’t respond. You can throw your body in front of it and it runs
right over you. America is a tragic country because it has great democratic ideals and rigid
social machinery. But Canada is not tragic, in the classical sense, because it doesn’t have a
utopian vision. Our constitution promises “peace, order and good government”-and that’s
quite different from “life, liberty and the pursuit of happiness.” It doesn’t suggest that you
will be Aappy if you have peace, order and good government-nor does it say that you will be
free. It just says that the government will take care of everything.

Tightrope Walking Over Niagara Falls with Geoff Hancock...

Hancock: Whose fiction do you admire?

Atwood: Lots of people’s! It's the question at readings that always stops me cold. | feel as
soon as | start picking those lists, people are going to be hurt because | didn’t include them-
but it may just be because | haven't thought of them at the time. If you are wondering what |
read recently that zapped me out the most, | can tell you three books. One was |. M.
Coetzee's Foe. That was a zappo! The other was Primo Levi's

The Periodic Table. Another was Ireni Spanidou’s God'’s Snake.

Using Other People’s Dreadful Childhoods with Bonnie Lyons...

Lyons: You mentioned yesterday, “l see myself as a writer who happens to be female rather
than a woman writer.”

Atwood: I'm a writer who is female and therefore | write a lot from the point of view of a
woman. In other words | don’t see myself as a woman who is writing to promote certain
things. I'm a bit too old to be that. | started writing in 1956 when indeed it was a lot more
difficult to be a woman writer. | was not socialized the way a lot of women describe
themselves as being socialized. | was not made to wear frilly dresses. | was not told |
couldn’t do certain things because | was a girl. | didn’t have a mother who said, “You can’t do
this and you can’t do that and you have to be careful of evil men who will rape you and jump
up and down on your head. | grew up in the North where women wore pants anyway unless
they were stupid and foolish.

--Atwood, Margaret. Conversations. Ed. By Earl G. Ingersoll, Princeton, New Jersey: Ontario Review Press, 1990
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Hermione Lee, professor of English at Oxford University, discusses
American novelist Wharton's love of England. Lee is the author of
The Novels of Virginia Woolf, as well as an award-winning biography
of Woolf and the biography Willa Cather: A Life Saved Up. She is at
work on a biography of Wharton.

Excerpt

Virginia Woolf's Nose. Essays on Biography

Biography is a process of making up, or making over. The New Oxford Dictionary of

n, «

English (2001) includes in its definitions of “making up”: “to compose or constitute a whole
(of parts)”; to put together or prepare something (like mortar) from parts or ingredients”; “to
arrange type and illustrations on a page”; and “to concoct or invent a story.” “Making over”
has two meanings: “to transfer the possession of something to someone,” and “to completely
transform or remodel something” (such as a person’s hairstyle-or nose). Since biographers
try to compose a whole out of parts (evidence, testimony, stories, chronologies) and arrange
it on the page, since they appropriate their subjects and usually attempt to create a new or
sopecial version of them (so that we speak of Edel’s James or Ellmann’s Joyce), and since they
must give a quasi-fictional, storylike shape to their material (or no one will read them), these
terms seem to fit. But pulling against “making up” or “making over,” both of which imply
some forms of alteration or untruth, is the responsibility to likeness and the need for

accuracy.

Whether we think of biography as more like history or more like fiction, what we want
from it is a vivid sense of the person. The reader’s first question of the biographer is always
going to be, what was she, or he, like”? Other questions (like why, or how do you know, or do
we approve, or does it matter?) may follow. But “likeness” must be there. And when we are
reading other forms of life-writing—autobiography, memoir, journal, letter, autobiographical
fiction, or poem—or when we are trying ourselves to tell the story of a life, whether in an
obituary, or in a conversation, or in a confession, or in a book, we are always drawn to
moments of intimacy, revelation, or particular inwardness.

-Lee, Hermione. Virginia Woolf's Nose, Princeton: Princeton University Press, 2005:
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The Portable Edith Wharton

As a result of this childhood abroad, Edith Jones seldom felt at home in the States.
She endured her society’s emphasis on what one wore and whom one saw, but she tended to
live in her imaginative “making up.” As a young child who could not yet read, Edith would
stand—book in hand—and tell detailed stories to whoever would listen.

Friends

She looked at it now, after her long journey, with an unexpected sense of relief, the
consciousness of being once more in a place where Penelope Bent had an identity, where
twenty friendly hearts would ache for her, if they but knew! She would have died rather than
have them know. As she stepped from the station she shrank even from the scrutiny of the
sunshine; yet she was not proof against the comfort of feeling that the sympathy she dreaded
was within reach; and she almost smiled at the nod of the Irish apple woman who greeted her
as she hurried down the steps.

Everything all these last days had been so unreal; she had journeyed far into such a
strange world, passing through so endless a nightmare of unknown sights and sounds and
names. Here all was peaceful, prosaically familiar; the streets deep in spring mud, the house
fronts blotched with signboards, the hoardings with their flamboyant advertisements, the
junction of car tracks and the peristyle of the Baptist Church opposite the station all formed a
part of her earliest consciousness.

-The Portable Edith Wharton Ed. Linda Wagner-Martin. Penguin Books Press. London, UK. 2003:x; 49

The Conspicuous Wasting of Lily Bart

As we have already seen, the New York of this novel proves in one sense terrifyingly
limited—a world so narrow and intimate that Lily can scarcely take a step without
encountering someone she knows.

-New Essays on the House of Mirth. Ed. Deborah Esch. Cambridge University Press. Cambridge, UK 2001: 25
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|

F"-» Franke Lecture in Economic History: Richard Florida, author of the
¢ 2002 best-seller The Rise of the Creative Class, which received the
Washington Monthly's Political Book Award for that year and was
later named by Harvard Business Review as one of the top
breakthrough ideas of 2004.

Excerpt

Flight of the Creative Class:
The New Global Competition for Talent

The global talent pool and the high-end, high-margin creative industries that used to
be the sole province of the U.S. and the crucial source of its prosperity have begun to disperse
around the globe. A host of countries—Ireland, Finland, Canada, Sweden, Australia, and New
Zealand among them—are investing in higher education, producing creative people, and
churning out cutting-edge products, from cellular phones to computer software to
blockbuster movies. Many of them have learned from the United States’ success and are
shoring up their efforts to attract foreign talent—including Americans.

The competition is coming from two kinds of countries. On the one side, advanced
economies with stable or shrinking populations are scouring the world for new talent pools,
especially to fill looming gaps in key high-tech industries. As Pete Hodgson, New Zealand'’s
minister for research, science, and technology, recently explained to me, “We no longer think
of immigration as a gate keeping function but as a talent-attraction function necessary for
economic growth.” On the other side, emerging economies—from Ireland and India to
china, Korea, and Taiwan—are scrambling to attract back their own best and brightest and in
some cases to poach from one another.

All of this might not pose such a dilemma for the United States if we weren'’t so
critically dependant upon foreign talent in our economy in general and in our core creative
fields especially.....At the root of this problem is the fact that the rise of the creative economy
is exacerbating economic inequality and stoking the flames of social and political tension. It's
not just that our kids need more and better math and art classes, or that many factory workers
and farmers require adjustment programs or entrepreneurial opportunities to transition more
smoothly into the global economy—though all of this is indeed necessary. At the heart of
these apparently unrelated symptoms is an underlying sickness: the aggravation and
intensification of the fundamental class divide in America.

-Florida, Richard. The Flight of the Creative Class: The New Global Competition for Talent. HarperCollins
Publishers. New York, NY 2005: 3; &; 11; 17
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Alan Burdick: Out of Eden. Exotic animals and plants are ending up in places
nature never intended them to be, carried by ever-increasing human traffic.
Alan Burdick, Senior Editor at Discover magazine, tours the front lines of the
ecological invasion--in lush rainforests, through underground lava tubes, on
the deck of an Alaska-bound oil tanker--as he searches for ecological
"authenticity."

www.americanscientist.org

Excerpt

Out of Eden. An Odyssey of Ecological Invasion

That insight would come later. The immediate question on Darwin’s mind was more
straightforward: Why are certain animals and plants where they are and not somewhere else?
Why are the inhabitants of this island similar to, yet recognizably different from, the
inhabitants of that island? Why isn’t the world’s flora and fauna everywhere the same? What
makes a place, and its residents, unique? “One of the subjects on which | have been
experimenting & which cost me much trouble, is the means of distribution of all organic
beings found on oceanic islands,” he wrote to a colleague in 1857. The conclusions he
presented, in the 1859 publication of On the Origin of Species (and the five subsequent
revisions), unveiled the fabric of nature across geologic time and geographic space. Nature is
dynamic, not static. Species that existed long ago exist no longer; new species have since
arisen where no such species existed before. Things move around. Life, if left alone long
enough, transforms itself. Eventually—so slowly that the human eye can detect it only well in
retrospect—this place, in its flora and fauna, becomes different from that place.
Heterogeneity arises and is continually reborn.

That variegated fabric, scientists’ today fear, is unraveling from within. Now, as never
before, exotic plants and organisms are traversing the globe, borne on the swelling tide of
human traffic to places where nature never intended them to be. Africanized bees have
reached California; stinging colonies of South American fire ants have settled in Texas; the
kudzu vine is strangling the southeast; the zebra mussel, a pistachio-size mollusk from
Europe, carpets the bottom of the Great Lakes and, increasingly, the Mississippi River, where
it slurps the water clean of plankton that other aquatic creatures require to thrive. Among the
invaders to grab headlines lately is an Asian fish called the snakehead. A delicacy to some, an
ornamental fish to others, the snakehead gradually entered U.S. waterways as aquarium
owners emptied their pets into local ponds and streams. The animal proliferated and its
population spread, emerging recently in Maryland and Florida alarming fish biologists with its
voracious appetite for the local fauna. Efforts to eliminate it by poisoning entire ponds have
failed; the animal merely burrows into the mud or, with amphibian-like versatility, crawls up
onto land, where it can remain for days. Live specimens have been found on land miles from
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the nearest body of water; apparently, when one pond or river fails them, they walk to the next
one.

It was by way of fathoming that riddle, the nature of one’s home, that | decided for a
time to quit my own. Those two words, nature and home, do not customarily share the same
sentence. Nature is understood to be a separate realm, wild and unsullied by the imprint of
human hands and feet; as the latter multiply, so the former is diminished, to the point where
nature threatens to disappear entirely, if it has not done so already. As | continued reading
about alien species, however, | began to wonder if perhaps a more nuanced outlook was
required. After all, nature has been moving around for hundreds of millions, even billions of
years; that is the essence of biogeography. If anything, today’s nature seemed to having a
field day, albeit at its own expense. Was this a new kind of nature, or the old kind gone amok?
What, in this rapidly changing world, /s nature?

Viewed up close, nature is heartless, mindless, raw, and insatiable; it is red in tooth
and claw. However much we care about it or its more attractive artifacts, it does not care for
us, nor even for itself. Humans enjoy the notion that unlike all other organisms, we stand one
foot beyond nature, outside looking in. But we flatter ourselves. Nature is sufficiently
fearsome that, in order to live and thrive, every plant and animal, consciously or not, must
align itself against it. Nature is other, for everything in it. It is the force that through the
green fuse blasts the roots of trees, chews the heads off tiny flies, drives our green age and
perpetually destroys it. No, the problem is not that nature ended. The problem is that nature
cannot tell us where to stop.

To live on land—unless you are a plant and have the luxury of dining exclusively on
sunlight—you cannot remain at rest; you must move. In the sea, the movement happens for
you; indeed, it is all you can do to stand still.

No—to stand still, you must be a mussel or, better, a barnacle: crusty stalwart,
paragon of persistence.

--Burdick, Alan. Out of Eden: An Odyssey of Ecological Invasion. Farrar, Straus and Giroux Press. New York,
2005: 7-8; 11; 175; 243
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The Forgotten Commentators

I
2.

&
A

Nick Anderson, Clay Bennett, and Steve Kelley: 7he Forgotten
Commentators. Bennett and Anderson have won the Pulitzer Prize
for Editorial Cartooning (2002; 2005, respectively). National
Headliner Award-winner, Steve Kelly, draws for the New Orleans
Times-Picayune.

Postwritersgroup.com

i

Cartoonistgroup.com

Claybennett.com
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--The New Yorker: Book of Political Cartoons. Ed. By Robert Mankoff. Bloomberg Press. Princeton, NJ 2000.

--The New Yorker: Book of Literary Cartoons. Ed. By. Robert Mankoff. Bloomberg Press. Princeton, NJ 2000
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Lesson Plan

The Choices Program
Watson Institute for International Studies
Brown University

www.choices.edu

The U.S. Role in a Changing World

Interpreting Political Cartoons in the National Press

Objectives:
Students will...

e Interpret political cartoons and place them in context.
¢ Identify the values and viewpoints of the cartoons.

Reguired Reading:
Before the lesson, students should have completed Part Ill of the background reading (pages

20-33).

Handouts:
“Political Cartoons in the National Press” (TRB 23-26)

In the Classroom:

1. Getting Started—Divide the class into groups of three or four each. Distribute
“Political Cartoons in the National Press” to each student. Have the students discuss
each cartoon in their groups and answer the questions provided. (Space has been
provided for questions 1-2. Questions 3-4 will need to be answered on a separate sheet
of paper.)

2. Drawing Connections—Select several cartoons from the collection. Discuss how the
points of view of the cartoonists are reflected in the cartoons and represent the various
points of view across America on these issues. Were the students surprised by the
variety of perspectives within the United States? How do students think these issues
might be represented by cartoonists in other countries?

Extra Challenges:

e Have the students find an international cartoon on the issue and answer the questions
in the exercise.

e Have the students draw their own cartoon presenting their own views.

“Political Cartoons in the National Press”

The strong feelings raised by politics and international issues are the fodder of political
cartoonists in this country and around the world. Cartoons not only reflect the events of the
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times, but they often offer an interpretation or express a strong opinion about these events as
well. The cartoons in this collection address the UN and allied support for the war on Iraq. All
of the cartoons come from cartoonists in the United States.

Answer questions 1-2 in the space beside each cartoon. Questions 3-4 should be answered on
a separate sheet of paper.

1. Who or what is depicted in the cartoon?
Does the cartoon have a point of view? What is it?

3. Choose two cartoons in the collection which present opposing views. How do the
messages differ?

4. What strikes you most about this collection of cartoons?

Responding to Terrorism. Challenges for Democracy
“Political Cartoons in the National and International Press”

The strong feelings raised by politics and international issues are the fodder of political
cartoonists around the world. Cartoons not only reflect the events of the times, but they often
offer an interpretation or express a strong opinion about these events as well. The cartoons in
this collection address issues raised by the September 11 attacks and the current war on
terrorism. They come not only from the American press but also from sources around the
world.

Answer questions 1-3 in the space beside each cartoon. Question 4 should be answered on a
separate sheet of paper.

1. Who or what is depicted in the cartoon?
. Does the cartoon have a point of view? What is it?
3. Where did this cartoon appear? Is the country of origin important to an understanding
of the message?
4. Choose one cartoon in the collection. Are there others addressing the same issue?
How do the messages differ? How are they the same?
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Lesson Plan

A Great Wall

Title: A Tale of Two Cultures: Peter Wang's Film, A Great Wall

Created by. Mary T. Christel Adlai E. Stevenson H.S. Lincolnshire, IL

Primary Subject. Multi-cultural Studies in English or Social Sciences

Grade Level High School

Objective: To examine how individuals adapt to differing social and cultural customs.
Standards Addressedt NCTE/IRA #1. 6

Amount of Required Class Time: 3 standard class periods to screen film; one class for
discussion.

Outline and Instructions:

A Great Wall (1986 /103 minutes/PG rating for brief nudity and language)
Written and directed by Peter Wang
MGM Home Entertainment

Background

This film was the first American feature film shot in China. Peter Wang wrote and starred in
his first directorial effort. His prior screen appearance was made in Wayne Wang’s Chan is
Missing. Wang was born in Beijing, raised in Taiwan, and completed his college education at
the University of Pennsylvania. Like Leo Fang, the character he plays in the film, he worked in
the computer industry for IBM. He gravitated to the theater in San Francisco, fulfilling a
childhood dream to be a performer, which lead to his involvement in the film industry.

The film focuses on Leo Fang, who immigrates to the U.S. at the age of 10 and then returns to
visit his sister in Beijing thirty years later. He decides to travel to the land of his birth when
he is passed over for promotion to the China based division of the computer company that
has employed him and allowed Leo and his family to live in relative luxury in San Francisco.
Leo has maintained his ties to China through the letters that he writes to his sister in English
that must be translated by his niece, Lili. Reluctantly Leo’s wife and son accompany him
“home.”
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Prior to viewing the film

1. What is always the hardest aspect of visiting a new town, part of this country, or a foreign
country?

2. What are the challenges of meeting members of your family that you have had little or no
contact with?

3. What are the hardest things about being a houseguest?

4. What does the title of the time A Great Wall suggest about its content and the challenges
that two branches of the same family might encounter when the American branch visits the
Chinese?

Viewing Questions.
How does writer/director Peter Wang establish the cultures of Beijing and San Francisco
through their:
» Monuments (i.e., Golden Gate Bridge establishes San Francisco)
» Specific locations (home, work, school, etc.)
» Typical activities and customs
> Relationships among family, friends, co-workers, neighbors

How does Wang reveal the degree that Western influences have encroached into the Chinese
cultural landscape in the mid 1980’s? Particularly follow the appearance of and references to
Coca-Cola at the beginning and end of the film.

To what extent does the Fang family integrate their Chinese heritage into the décor of their
home, their customs (including food and fashion), and interactions with one another?

In establishing these two culturally different locations, to what extent does Wang present one
as more desirable or superior to the other? What visual strategies (images) does he use to
present a possible preference?

At the beginning of the film, Wang crosscuts between Yida Liu and his pal, Yu; Lili Chao and
her friend, Jan in China and Paul Fang and his girlfriend, Linda in America. What do these
sequences reveal about the expectations of and opportunities for young people in each
culture?

How do these sequences set up possible conflicts for young people from different cultures
that will meet and interact later in the film?

How does the Fang Family's arrival at the Chaos’ home play up the difference in their
manners and behavior? Describe specific images that point out their differences.

To what extent are the two families initially tolerant or critical of each other? What helps
specific members of each family to bond with one another despite the language barriers they
face? Which members of each family are the most successful in this bonding behavior? Why
makes them particularly successful?

What are some misconceptions that Leo’s brother-in-law has about America and Americans?
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Why is the film’s focus on the college entrance examination and the Ping Pong tournament
important to the development of the characters, both young and old, as well as to the main
conflict or plot?

Look carefully (possibly rescreen) the sequence where Yida takes the college entrance
examination. What images does Wang combine with Yida actually writing the exam? What
does the combination of various images reveal about expectations of and opportunities for a
young adult in modern China?

Why is Yida an essential character to the film since he is neither a Fang nor a Chao? Which
strata of Chinese society do he and his father represent?

To what extent is the Fang Family’s influence on the Chaos and Yida negative or positive?
Once the Fangs return to America, what seems to be the lasting impact of that trip on them?

After viewing the film, to what extent does the title of the film take on a different meaning than
you anticipated prior to viewing the film?

What would a Chinese viewer of the film come to learn or understand about life in America for
first and second generation Chinese-Americans? To what extent would that portrait be
positive or negative? To what extent do you feel the Fangs’ life is typical or exceptional?

Follow-up to Viewing and Discussion:

Students can write a review of the film that expresses how well they feel writer/director Peter
Wang helps the viewer understand the tensions between American and Chinese culture in the
1980’s and how that is dramatized the Fangs’ visit to their Beijing relatives.

Students should be encouraged to point out problems in how the film develops character and
plot as they feel that criticism applies and be able to support their criticism with specific
examples from the film.

Resources:

e Goodman, Walter. The Screen: ‘A Great Wall, From Peter Wang.” New York Times,
30 May 1986. Movies2.nytimes.com/gst/movies/filmography.html?p_id=

115924.

e Interview with Peter Wang by Randy Parker 1990. emusements.com/randy/RRI/
Interview/Wang.doc
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